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The accounting profession and education: The development of disengaged scholarly 
activity in accounting in South Africa 
 
Abstract 
Purpose - This paper examines how the actions of the accounting profession, the state, 
universities and accounting academics have inhibited the development of South African 
accounting research. 
Design/methodology/approach - A multiple history approach of traditional archival material 
and oral history is used.  
Findings - Since the late nineteenth century, a network of human and non-human (including 
regulation and transformation) ‘actants’ ensured that accounting education retained a technical 
focus. By prescribing and detailing the accounting syllabi required for accreditation, the South 
African Institute of Chartered Accountants and its predecessors exercise direct control over 
accounting education. While the professional body claims to support accounting research, this 
is conditional on it meeting the professional body’s particular view of scholarship. 
Research limitations/implications – The limitations associated with this research is that it 
focuses on one particular professional body in one jurisdiction. However, the South African 
situation provides a cautionary tale of how universities, particularly those in developing 
countries, should take care not to abdicate their responsibilities for setting of syllabi or course 
content to professional bodies. Accounting academics, particularly those in a developing 
country that is experiencing major social, political and economic problems, are in a prime 
position to engage in research that will benefit society as a whole.  
Originality – Although Actor Network Theory has been widely used in accounting research 
and in particular to explain accounting knowledge creation the use of this particular theoretical 
lens to examine the construction of professional knowledge is limited. This study draws on 
Callon’s (1986) four moments to explain how various human actors including: the accounting 
profession; the state; universities; accounting academics, and non-human actors including: 
accreditation; regulation; and transformation, have brought about South African academic 
disengagement with the discipline. 
Key words - accounting education; actor network theory; professional education; multiple 
histories approach; knowledge base; state; universities; regulation; accreditation. 
Paper type – Research paper 
JEL:M40, M48. 
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The accounting profession and education: The development of disengaged scholarly 
activity in accounting in South Africa 
1 Introduction 
Leading edge research output is central to the credibility and international reputation of a 
university. In a number of disciplines, including but not limited to anthropology, archaeology, 
medicine, mathematics, and uranium enrichment, South African academics have a rich and 
well established tradition of research. Research undertaken, for example, in chemistry, physics, 
geosciences, plant and animal sciences, as well as environmental sciences and ecology, by one 
particular university, rank that institution in the top one percent internationally (University of 
Witwatersrand, 2015). However, in spite of the benefits that may accrue to democratically 
governed societies from diverse research undertaken by universities (Tuttle and Dillard, 2007), 
a number of studies suggest that, notwithstanding a research component existing in 
employment contracts, South African accounting academics largely fail to engage, in or remain 
disconnected from, research (West, 2006; Van der Schyff, 2008; Venter and De Villiers, 2013; 
Samkin and Schneider, 2014). South African accounting academics have to a large extent 
remained insular, and as a result, have failed to engage with the international community of 
scholars in any meaningful way (see for example Larson and Herz, 2011). Up to now the denial 
of the structural embeddedness of scholarly disengagement has prevented corrective policy 
measures[VG1]. No study has yet investigated the roots of such systematic disengagement to 
expose the actant complicity in serving exclusively defined professional and political goals, 
but neglecting the wider scientific and social development responsibility of higher education 
institutions. 
The South African accounting ion, including the current professional body, the South 
Africa Institute of Chartered Accountants (SAICA), has been complicit in how this situation 
has unfurled. Although academic advancement from lecturer through to professorial level at 
research led institutions internationally is based on scholarly success as measured by peer-
reviewed research outputs (Hasselback et al., 2000; Mathieu and McConomy, 2003; 
Subramaniam, 2003; Beattie and Goodacre, 2004; 2012; Burke et al., 2007; Samkin and 
Schneider, 2014), this does not occur in the majority of Departments of Accounting at South 
African universities (West, 2006; Van der Schyff, 2008). The professional body, the SAICA, 
has ‘facilitated’ appointments to senior academic positions, including associate professor, on 
criteria other than academic qualifications or research output (Loubser, 1980; Venter and De 
Villiers, 2013). Coupled with this, for some senior academics, possession of the professional 
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qualification, Chartered Accountant (South Africa) bestows a higher status than a Doctor of 
Philosophy (PhD) degree or its equivalent (Venter and De Villiers, 2013). 
The findings in this paper have specific implications for South African members of the 
academic accounting profession. Academics in a developing country, especially one with 
major social, political and economic problems, are in a prime position to engage in research 
that will benefit society as a whole. In particular, the paper illustrates why in light of 
international trends, the current attitude towards academic research, particularly that fostered 
by the SAICA and perpetuated by an accounting academic elite (Bourdieu, 1988; Lee, 1989), 
is concerning. Further this paper charts a way forward for senior university management aiming 
to change the research culture in Departments of Accounting at South African universities. 
This paper is structured as follows. The next section provides explains the context of the 
legacy, followed by an overview of Actor Network Theory that forms the framework used to 
analyse the relationship between actants managing knowledge and discipline. Section three 
explains the method of research used in this study. The historical unfolding of relations in the 
actor network between the profession, the state, universities and accounting academics, is 
examined in section four. Three periods of analysis emerge. The first from the formation of the 
first professional body in 1894 to 1946; the second period is from 1946 to the date work 
commenced on the state regulation of accounting. The third period is from the commencement 
of the Public Accountants’ and Auditors’ Act to 1980 when the South African Institute of 
Chartered Accountants was set up. The final period is post-1980 to date. Section five discusses 
why the actor network developed, not only between the accounting profession and universities, 
but also with the state. In conclusion the paper considers the implications for the development 
of accounting as an academic discipline in South Africa. 
 
2, The context of the historical contingent process.[VG2] 
 
Prior research has examined the relationship between the accounting profession and 
university education providers in England and the former British Colonies. These studies have 
included the jurisdictions of United Kingdom (Annisette and Kirkham, 2007; Sikka et al., 2007; 
Willmott, 1986), the United States of America (Albrecht and Sack, 2000; Williams, 2004), 
Australia (Birkett and Evans, 2005; Evans, 2008), and South Africa (Venter and de Villiers, 
2013). In their study, Annisette and Kirkham (2007) explored the relationship between the 
Institute of Chartered Accountants in England and Wales (ICAEW) and English universities. 
Unlike the situation in the Australia, Canada, New Zealand, South Africa, and the United 
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States, where a university education is a prerequisite for student membership of the elite 
accounting bodies, this is not the case in England. Annisette and Kirkham (2007, p. 4) argue 
that in spite of not following international trends, benefits have accrued to the ICAEW, its 
member firms and “accountancy’s academic arm”. 
A contrary position is taken by Sikka et al. (2007). They argue that although a 
relationship exists between professional accounting bodies and university accounting 
departments, it is not necessarily one that is symbiotic. In the context of the United Kingdom, 
Sikka et al. (2007) are particularly critical. They argue that although accounting academics 
may participate in the design of professional education syllabi, control remains in the hands of 
the professional bodies. Through accrediting degree programmes at individual universities, the 
professional bodies are able “to shape the content of accounting degrees” (Sikka et al., 
2007, p. 4). This they argue results in a  
‘poverty of accountancy education’ because ‘professional accountancy students 
are encouraged to learn rules and techniques, but with little reflection on their 
social consequences. The aim of “maximizing shareholder wealth” takes 
precedence over any sense of equity, fairness or justice (Sikka et al., 2007, p. 4). 
 
In their study, Birkett and Evans (2005) explain how the changing relationships between 
the state, higher education and the accounting associations between 1944 and 1951 changed 
the role of education in the professionalisation of Australian accountants. Universities 
manifested themselves as robust institutions, with their own missions and agendas. As such, 
universities were able to negotiate their own arrangements with the different accounting 
associations and did not acquiesce to the agendas of the profession (see also Evans, 2008). 
In a South African study, Venter and de Villiers (2013) describe how the SAICA obtained 
direct influence over accounting education and academics by challenging the existing order 
and opening up an “uncontested space” in the academic realm (Venter and de Villiers, 2013, 
p. 1256). By defining an education syllabus that emphases technical teaching at the expense of 
academic research, the SAICA’s education committee has embedded and routinised the 
profession’s rules and structures (Venter and de Villiers, 2013). This is a valid observation of 
the relationship between the professional accounting body and academics in South Africa. 
However, Venter and de Villiers (2013) fail to consider the wider historical evidence of how 
since the earliest professionalisation initiatives which led to the formation of the Colonial 
accounting profession, the knowledge-power relationship with its focus on technical training 
set about disengaging the work of academics from discipline based knowledge creation and 
dissemination. The contribution of this study is the exposure of the deep historical 
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embeddedness of scholarly academic disengagement of accounting academics through 
multiple actor engagement. This study is the first to provide proof of the structural 
impoverishment of the discipline of Accountancy in South Africa through the backward-
looking professional training perspective. Accounting education is looking back to train people 
to implement existing standards, policies and procedures. Persons in academia are thereby 
structurally disempowered to contribute the Scumpeterian creative destruction of knowledge. 
Innovation, both in the knowledge base as well as in the social impact of the discipline, this 
paper shows, is structurally embedded in more than 120 years of history. The contribution of 
this paper is that it shows the complicit actor network operation on multiple levels. This 
perspective for the first time allows firm policy implications involoving all the actors in the 
actor network. Critical social advancement is undermined by the very actors claiming to 
promote it.  This intellectual impoverishment of the discipline stands in stark contrast to the 
scientific advances of South African scholars in other disciplines1 and is to the detriment of 
critical professional inquiry in a society experiencing challenging transformational issues. [VG3] 
The South African case is of academic interest because of the increasing focus on 
research outputs by Departments of Accounting at universities internationally. Unlike other 
former British Colonies, in South Africa there has always been a close association between the 
former ‘historically white universities’, and professional accountants. Additionally, it is 
suggested that the position of the preeminent professional accounting body, the SAICA is 
unique. From its formation it has held a statutory monopoly on the provision of accounting and 
audit services. While the professional accounting training regime is comparable to other 
countries, for example Australia, Canada, New Zealand and the United States in that candidates 
are required to undertake an accounting degree programme as a precondition for student 
membership, the professional bodies in those countries do not exercise the same level of control 
over undergraduate degree content as the SAICA does in South Africa. Additionally, although 
the SAICA claims to support accounting research, this is conditional on it meeting the 
professional body’s particular view of scholarship. Their definition of scholarship includes 
consultation work and participation in standard setting, provided it does not impact the nature 
and quality of the accredited university programme (Olivier, 2014). 
The South African position provides a cautionary tale of how universities, particularly 
those in developing countries, should take care not to abdicate their responsibilities for setting 
                                                            
1 On the list of ranked researchers in South Africa, amongst a list of 167 scholars, there is only one rated 
researcher ( in Auditing, Computer Auditing and IT) on the list. See www.nrf.ac.za/rating. Accessed 
11/12/2015. 
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of syllabi or course content to professional bodies in exchange for additional remuneration to 
decision makers. Such action is contrary to one of the primary functions of universities, 
namely, to advance, develop and disseminate knowledge, and promote scholarship.  
Given this background, the objective of this paper then is to examine how the relationship 
between the accounting profession, state, universities and academics in South Africa, has 
hindered the ability of academics to undertake research and engage in discourse. Once this 
relationship is understood, strategies to rectify this disengagement can be considered. This 
paper then makes three contributions. First, in response for “much more historical investigation 
of education in accounting in various times and places” (Anderson-Gough 2009, p. 313), this 
paper contributes to the knowledge of the historical development of accounting education in 
the former British colonies of South Africa. Second, this paper also makes an important 
theoretical contribution. Through an Actor Network Theory lens, and adopting a multiple 
history approach, this paper contributes to the knowledge of historical development of 
professional education by charting how the profession influenced accounting education over a 
120-year period. Finally, the paper extends and complements the work of Venter and de Villiers 
(2013). 
Actor Network Theory has been widely used in accounting research and in particular to 
explain accounting knowledge creation (see for example Joannidés and Berland, 2013). 
However, the use of this particular theoretical lens to examine the construction of professional 
knowledge is limited (Gendron and Barrett, 2004; Gendron et al., 2007 are exceptions). This 
study differs from Gendron and Barrett (2004) and Gendron et al. (2007) in that it uses Actor 
Network Theory and Callon’s (1986) four moments, namely ‘problematisation’, 
‘interessement’, ‘enrolment’ and ‘mobilization’ (see also Skærbæk and Melander, 2004; 
Skærbæk and Thorbjørnsen, 2007; O’Connell et al., 2014) are drawn upon to explain how 
various human actors including: the accounting profession; the state; universities; accounting 
academics, and non-human actors including: accreditation; regulation; and transformation,  
have brought about South African academic disengagement with the discipline. Understanding 
how the accounting academics became disconnected from the international community of 
scholars requires a systematic analysis of the history of the development of the actants (Barter 
and Bebbington, 2013, p. 36; O’Connell et al., 2014). The history shows the “patterned network 
of heterogeneous relations” (Law, 1992, p. 4) between actants and how they were linked to an 
outcome has remained stable for an extended period of time. 
This study covers the period from the formation of the first professional accounting 
association in the Transvaal Republic in 1894, to 2014. South African has had a tumultuous 
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and sometimes violent past and has witnessed a number of important social, political and 
economic events. Over the period covered by this study, these include: the second South 
African War which ended in 1902; the formation of the Union in 1910; the foundation of the 
Native National Congress (later renamed the African National Congress); the introduction of 
the first race based legislation in 1913; the formation of the Union of South Africa in 1934; 
adoption of apartheid with the election of the National party in 1948 and extension of pre-
existing race based legislation including race classification by population in 1950; the banning 
of political parties; the Sharpeville massacre of 21 March  1960; start of international pressure 
against South African race policies including exclusion from the Olympic games and other 
major sporting events; in excess of 3 million people forcibly resettled in homelands or 
Bantustans; the Soweto uprising of 16 June 1976; township revolts and state of emergency 
between 1984 and1989; unbanning of the ANC and release of Nelson Mandela 1990; and in 
1994, the first all-race democratic free elections. Nevertheless, throughout the period of the 
study, the state has played various roles in shaping the accounting profession. 
In spite of being categorised as a developing country, South Africa has a complex and 
well regarded first world financial and industrial infrastructure. This is evidenced through the 
World Economic Forum Report recent ranking of first for South Africa’s financial reporting 
and auditing standards. South Africa also ranks highly for: efficacy of corporate boards; 
protection of minority shareholder’s interests; regulation of securities exchanges; and legal 
rights index (Hannington, 2013; Schwab and Sala-i-Martín, 2014). Although South Africa 
scores well on financial and reporting standards, this performance is not reflected in other 
social, political and economic indices. There are extremes which are concerning as they not 
only impact the economy but also economic, social and political well-being. Some of the social 
problems are highlighted by Schwab and Sala-i-Martín, (2014, p. 71) as follows: 
South Africa’s main social problems remain its extremely high income inequality 
and youth unemployment, but inadequate access to healthcare and a poor social 
safety net are also contributing to a below par result on the social sustainability 
dimension. In addition, the country has not yet achieved universal access to 
sanitation. From an environmental point of view, South Africa is not protecting its 
rich biodiversity enough: it protects only a few areas, has little wastewater 
treatment, and is depleting its fish stocks. In addition, CO2 emissions are at the 
level of more industrialized economies. 
 
While South Africa ranks highly in a number of institutional and financial market factors, 
and the country performs relatively well in factors such as the quality of management schools, 
other rankings are concerning. Of the 144 countries surveyed other key ranking are as follows: 
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the business costs of crime and violence, 133; the quality of electricity supply, 99; gross 
national savings as a percentage of GDP, 119; quality of primary education, 133; quality of the 
education system, 140; quality of math and science education, 144; cooperation in labour-
employer relations, 144; flexibility of wage determination, 139; hiring and firing practices, 
143; burden of government regulation, 120; organized crime, 99; and reliability of police 
services, 102 (Schwab and Sala-i-Martín, 2014). Finally, in recent years South Africa has had 
to deal with violent crime and its consequences, poverty, corruption at all levels of the public 
sector and government, an increasingly inefficient and corrupt public sector that in parts lacks 
adequate financial oversight or accountability (see for example Wijnberg, 2013; Semono, 
2014), and xenophobia. In the corporate sector, large South African linked corporations have 
made use of transfer pricing mechanisms and tax haven in tax avoidance schemes (Mitchell 
and Sikka, 2011). 
 
3 Actor network theory 
Actor Network Theory has been applied in a number of historical analyses that trace the 
development of different accounting phenomena (see for example Miller, 1991; Quattrone, 
2004a, 2004b, 2009; Preston, 2006). The benefit of Actor Network Theory in accounting 
research is that it can be used to explain change not as a result of “linear, rational improvements 
or functionalist adaptations to new demands in a changing environment” (Justesen and 
Mouritsen, 2011, p. 164), but rather as the outcome of historical, contingent processes. New 
accounting constellations appear as a result of the interaction of various elements, such as 
groups of people, different vocabularies and different technologies. These are temporarily 
linked in time, transferred between these through the concept of ‘translation’ and results in an 
outcome that is ‘temporary and fragile’ (Justesen and Mouritsen, 2011). Latour’s contribution 
was to suggest that the links among all the agents are not stable or structured in a functionalistic 
manner. Rather they are created in a particular time and context and can change when new 
agents become involved. This space where the agents engage did not exist in the past, 
establishes a new link. It changes because the link is established through ‘translation’, which 
is displacement, drift, invention, mediation, creates a link that did not exist previously (Latour, 
1999, p. 179; Latour, 2005; Justesen and Mouritsen, 2011). 
Terms used in Actor Network Theory include: ‘actant’; ‘collective’; ‘flat land’; 
‘translation’; and ‘punctualisation’. ‘Actant’, a neutral term, is used to refer to human and non-
human actors. This reinforces the understanding that agency is a relational effect which serves 
as an identifier to network traces (Castree, 2002; Law, 2000; Latour, 2005). The term 
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‘collective’ is used to point to a neutral position between the categories of nature and society. 
The use of this concept reinforces the position that Actor Network Theory takes an open 
analytical stance (Steen et al., 2006). The use of the term ‘flat land’ shows that no scale and 
hierarchy of any form are assumed in relations and that all connections need to be fully traced 
(Latour, 2005). The final term ‘translation’, explains how actants act upon each other. None of 
the actants are autonomous. All goals (institutional or organisational) are realised through a 
process of translation and through this, new negotiated goals are realised (Law, 1992; Steen, 
2010). This term means that everything is in flow and thus ‘precarious’ (Law, 1992; Barter and 
Bebbington, 2013). While entities can for analytical purposes be punctualised, actants are 
always in process.  
Actor Network Theory explains how networks of actants are built over time to ‘support 
claims’ to specific knowledge (O’Connell et al., 2014) and to persuade and influence other 
actants to do the same (Mouritsen, Larsen and Bukh, 2011). Latour (1987) refers to such 
specific knowledge as a ‘claim’. However, that claim may or may not be supported/accepted 
by others outside the network as ‘fact’. For the network to remain stable, all the members, 
human or non-human, need to co-operate (Law, 2002). Networks change because they are 
relational ‘processes’ or ‘ontologically relativist’ (Callon, 1986; Pipan and Czarniawska, 
2010). This means that the empirical world is not a collection of material ‘out there’, but a 
collection of associations between actants defined by their place in the network and their 
relationship with other actants (Justesen and Mouritsen, 2011, p. 174-175). The valuable 
analytical implication of this aspect of the actor-network is that divisions within society can be 
ignored, since they are not given. The task of the researcher is rather to explain how networks 
develop and how it expands beyond its ‘boundary’ (Pipan and Czariawska, 2010). The actor-
network is therefore consistently changing and relational. 
The construction of an actor-network comprises four stages namely: problematisation; 
interessement; enrolment; and mobilisation (Callon, 1986; Skærbæk and Melander, 2004; 
Skærbæk and Thorbjørnsen, 2007; O’Connell et al., 2014). During the problematisation stage, 
the actant attempts to identify the ‘problem’, that is the knowledge claims and actors required 
in the network. In the interessement stage, the primary actor attempts to create the network 
though negotiations with other potential actors. The primary actor must convince other actors 
that their own goals will be realised should they join the network. If the primary actor is 
successful, the other actors will be ‘enrolled’, and ‘mobilisation’ of the network occurs. The 
entrant actors are allies and support the actor network, thereby strengthening it. The consensus 
in the network is not ‘unproblematic’, since disagreement may occur. This may lead to actors 
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withdrawing from the network. If controversies around the ‘truth’ are settled, the ‘claims’ 
become ‘facts’ and the network is stable. Ezzamel (1994) noted that networks may oppose each 
other, but could arrive at a consensus position through negotiation, leading to a compromise 
and a new stable network. All networks though are fluid and characterised by consistent flow. 
 
3 Method 
This paper takes a multiple history approach. Using an actor network theory lens, this paper 
uses traditional archival material and oral history. Drawing on Grant et al. (2009), such a 
multiple approach will enable a more comprehensive and complete understanding of how 
accounting academics working at South African universities have over the period of this study, 
become disengaged from international knowledge development. 
The material that enabled the historical unfolding of the narrative between the accounting 
profession, the state and universities was derived from multiple archives. In South Africa these 
included the National Archives, Pretoria, and the South African Accounting History Centre 
Collection held at the University of Johannesburg. Other archival sources include the Natal 
Society of Accountants, South African Committee of the Society of Incorporated Accountants 
and Auditors minute and year-books held at the Institute of Chartered Accountants of England 
and Wales Library, Moorgate, and London Metropolitan Archives. 
The material in the second part of the paper is supplemented with oral history narratives. 
Oral history is a research method “that involves gathering and processing recollections of 
events and experiences in people’s lives and of the society in which they lived through an 
interview process” (Emery et al., 2002, p. 17). Oral history has been described as “informal, 
first-hand accounts of particular events and experiences and the way in which such accounts 
supplement, even interrupt, the official records” (Grant et al., 2009, p. 84). As a research 
method, oral history captures the undocumented experiences of individuals’ who were 
protagonists at the time the events occurred. As Green (2004, p. 12) explains, the advantage of 
this method is that the interviews provide “insight into the meaning of the individual’s 
experiences: not just what happened”. Consistent with traditional oral history practice, in this 
study the stories of the actors who participated  in certain events were captured through a series 
of semi-structured interviews (Goodson and Sikes, 2001). However, Lee et al. (2010, p. 309) 
cautions that oral history records are best regarded as “one person’s perspective, inevitably 
coloured by later reflection, hindsight and memory”. The counter to this however, is that 
although memory can be subject to error, it does not necessarily invalidate the usefulness of 
the information gathered from the interviewees (Thompson, 1988). 
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The oral evidence drawn from three protagonists was designed to produce first-hand 
accounts of particular events and experiences surrounding challenges to the dominant 
professional hegemony that existed in the early 1970s. The protagonists were accounting 
academics at the two universities involved. Two were formerly employed in the Department 
of Accounting at the University of Natal, Durban. One was a Professor and the other an 
Associate Professor. The third was a professor of Accounting at the University of Cape Town. 
Interview questions explored their involvement in the challenges to the accounting profession.  
 
4 Historical unfolding of the actor network. 
4.1. Education, examination and the organised accountancy profession, 1894-1946 
The historical context for the emergence of the actor network in this paper is colonial South 
Africa. The accounting profession that developed in southern African colonies occurred with 
the settlement of British accountants (for the development in other colonies see for example 
Chua and Poullaos, 1998; Carnegie and Edwards, 2001; Chua and Poullaos, 2002).  
 
Genesis of the accounting profession 
The discovery of diamonds in 1867 and gold in 1886 provided the impetus for the development 
of the accounting profession in South Africa. The early commercial legislation introduced to 
regulate the British limited liability companies established after the mineral discoveries was 
based on English law. This created an environment for both accounting and audit functions.2 
South African colonies became attractive destinations for immigrants, particularly from 
Britain. British accountants exported their skilled labour, mode of labour organisation, 
symbolic capital and occupational norms to the South African colonies (Parker, 1989; Chua 
and Poullaos, 2002; Verhoef, 2014). This first actor network therefore comprised regulators in 
the form of colonial governments, and those accountants who had grasped new opportunities 
in the post-mineral discovery economies of the South African colonies.  
The majority of the members of the first professional body set up in the Colony of 
Transvaal, Institute of Accountants and Auditors in the South African Republic (established in 
1894), were also members of the English Society of Accountants and Auditors. The Institute 
of Accountants and Auditors in the South African Republic could be described as the first actor 
in the actor network with a vested interest in control over the knowledge base of accountants. 
                                                            
2  In South Africa, early audit functions had been performed by officials in colonial service from the late 
eighteenth century. The first appointment of an auditor-general was made in the Cape Colony by Earl 
Macartney 1796 (Davenport and Saunders, 2000, p. 40; Noyce, 1954, p. 3). 
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The Articles of Association and Bye Laws emphasised a “high standard of professional and 
general education and knowledge” (Institute of Accountants and Auditors in the South African 
Republic, 1894). This was designed to secure power or market control. This education 
requirement therefore constituted the problematisation stage in the emerging actor network.  
Contesting accounting societies entered the market after the South African War (1899-
1902). In 1902, the English accountants in the Transvaal, who belonged to the Institute of 
Chartered Accountants in England and Wales, organised themselves into The Institute of 
Chartered Accountants in South Africa. In doing this they established a presence in the 
Transvaal Colony alongside the English Society of Accountants and Auditors. 
The Institute of Accountants and Auditors in the South African Republic appealed for 
statutory incorporation in 1902 (a previous appeal had been made prior to the South African 
war). The state as an opposing actor in the network refused the draft private bill unless all 
contesting accounting organisations were included in a consensus application (Verhoef, 2013). 
In 1904, The Accountants’ Ordinance, No 3 (Private) of 1904 granted statutory recognition to 
the profession in the Transvaal Colony. Compulsory registration of accountants as members of 
a new accountants’ organisation The Transvaal Society of Accountants and Auditors was 
introduced (Transvaal Society of Accountants, 1906; Brown, 1905). The actants in the actor 
network, the two professional accounting associations and the state, thereby engaged in 
interessement to secure enrolment and finally mobilisation to legislate statutory recognition of 
professional practising rights of accountants in the Transvaal Colony.  
The professional actor in the network emerged as the first accounting society in the 
Transvaal Colony where the private ordinance afforded them a mechanism to define 
membership, based on education and residence. Only accountants resident in the Transvaal 
Colony were permitted to register and practice. Reciprocity was however extended to 
accountants from recognised accountancy bodies in England, Wales, Ireland and Scotland.3 
This ensures that a degree of stability was achieved in the actor network, but as new entrants 
entered the realm of accounting work, stability was disrupted. 
 
Boundaries extended: introducing the provincial accounting societies as new actors 
                                                            
3   According to Article 6 of the Accountants Ordinance, members of the following associations were entitled 
to register as a public accountant in the Transvaal: Society of Accountants and Auditors of England; 
Society of Accountants of Edinburgh; Institute of Accountants and Actuaries of Glasgow; Society of 
Accountants in Aberdeen; ICAEW; Institute of Chartered Accountants in Ireland; Society of Accountants 
and Auditors in England. Furthermore any person who was “bona fide practising as a Public Accountants 
in the Transvaal” would be allowed to register on the initial register of the Transvaal Society of 
Accountants. The Transvaal Government acted to achieve optimal inclusivity in the profession. 
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Between 1895 and 1909 further professional accounting societies were established in the 
British Colonies and Boer Republics. These were either voluntary associations such as the 
Society of Accountants and Auditors in the Orange River Colony in 1908, or incorporated 
under Colonial legislation (the Society of Accountants in the Cape Colony in 1907 and the 
Natal Society of Accountants in 1909). Following the Transvaal Colony, the government of 
the Colony of Natal also legislated to ensure that control over access and practising rights 
remaining with the members of the new Natal Society of Accountants (Verhoef, 2014).  
Examinations to admit members were first conducted by the Institute of Accountants in 
Natal in 1895, and its successor the Natal Society of Accountants from 1909 (Noyce, 1954; 
Brown, 1905). In the Transvaal Colony, the Transvaal Society of Accountants4 began setting 
examinations to admit members from 1905. While the Transvaal Society of Accountants, and 
the Natal Society of Accountants, exchanged reciprocity, the same privileges were not granted 
to members of the Society of Accountants in the Cape Colony or Orange Free State, as 
accountants could join that society without having passed examinations.  
By making registration a prerequisite for practicing rights, the colonial governments 
facilitated enrolment in the actor network by delegating negotiations on the ‘claim’ on 
accounting education and professional standards to the professional societies. The societies 
constituted a high degree of consensus in the actor network in the early twentieth century. The 
accountant actants were seeking ‘interessement’ on the ‘claim’ of professional examinations. 
Knowledge defined by qualifications and technical proficiency of accounting and auditing, 
constituted the context of the ‘flat land’ where ‘translation’ would occur on the ‘claim’. None 
of the actants were dominant or held a higher hierarchical position to the other at the outset of 
the process of translation. They operated under conditions of punctualisation (or agreement of 
‘claims’ through ‘translation’) where the actants as a ‘collective’ negotiated agreement on 
practicing rights. Barter and Bebbington (2013, p. 38) describe this as reality in ‘motion’. 
In the discourse between these actants, accountants through professional societies and 
the state, ‘links’ emerged to negotiate their relationship. The professional societies were not 
united as they held different positions on qualifying criteria. The individual colonial 
governments also exhibited heterogeneity. While the Transvaal and Natal Colonial 
Governments insisted on qualifications prior to registration, the Cape Colony and the Orange 
Free State Governments did not. The individual colonial governments made no attempt to 
                                                            
4   The Institute of Accountants and Auditors in the South African Republic was reorganised as the Transvaal 
Branch of the Society of Accountants and Auditors in 1902, and renamed the Transvaal Society of 
Accountants in 1904. 
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interfere in the content or syllabi of the qualifying knowledge, thus showing the autonomous 
nature of the different actants. The actor network was partially successful in getting the 
knowledge ‘claim’ accepted (Transvaal and Natal), but not across the entire network. 
Between 1910 and 1950 the accounting profession was preoccupied with control over 
access to practising rights through controlling examinations and professional qualifications. 
Four separate attempts were made in 1912, 1921, 1924 and 1934, to arrive at agreement 
regarding the ‘truth’ (about educational and registration qualifications) and national 
compulsory registration. Each attempt failed because of opposition by networks of accountants 
outside the provincial societies (Verhoef, 2013). 
In May 1921, the accounting profession set up the South African Accounting Societies’ 
General Examining Board (General Examining Board) to bring about “as far as possible a 
common standard of qualification if not by Ordinance then by agreement amongst the Societies 
themselves” (Transvaal Society of Accountants, Minutes, 12 August 1912; 2 February 1919; 4 
November 1919; 26 February 1920; 2 November 1920). The accounting bodies decided 
syllabus content. The education model from the English societies was adopted and the existing 
knowledge base repacked by adding South African law. However, local power was entrenched 
through registration requirements and supervision of articles of clerkship (South African 
Accounting Societies’ General Examining Board, Memorandum of Agreement, clauses 8-15).  
 
Further boundary extension: introducing the role of the universities 
From the outset the South African accounting profession has been closely aligned with the 
universities. From 1919, the Transvaal Society of Accountants made financial contributions to 
the Transvaal University College in Pretoria (later the University of Pretoria) and the 
Johannesburg School of Mines (later the Witwatersrand University College).5 This introduced 
a third set of actants into the actor network – the universities. As with the other actants, the 
universities were not a ‘single’ actant, but rather a collective. 
The success of the courses run by the universities ensured that the Colonial Societies 
encouraged candidates preparing for  the  South African Accounting Societies’ General 
Examining Board examinations to register for the correspondence courses offered by Professor 
                                                            
5  The School of Mines was founded in Kimberley in 1896 as the South African School of Mines. In 1904 
the school was moved to Johannesburg and renamed the Transvaal Technical Institute. In 1906 the school’s 
name was changed to Transvaal University College. In 1910, the Johannesburg campus was reincorporated 
into Johannesburg School of Mines and Technology. In 1920, the Johannesburg School of Mines and 
Technology was renamed as the University College, Johannesburg. On 1 March 1922, the University 
College, Johannesburg, was granted full university status after being incorporated as the University of the 
Witwatersrand. This later became the University of the Witwatersrand in 1952. 
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Findlay6 (Minutes Society of Accountants and Auditors in the Orange Free State, 20 January 
1923; 18 December 1923; 31 January 1924). This close relationship with universities 
constituted the network that emerged from the ‘translation’ of the ‘claim’ by the profession to 
ownership of the specialist knowledge base, through ‘interessement’, ‘enrolment’ in the ‘claim’ 
and finally the ‘mobilisation’ of the universities to agree with the accounting societies on the 
‘punctualisation’ of the outcome. That is, how the outcome was to be implemented and 
managed. This actor network now included the General Examining Board, the individual 
societies and universities. 
The nature of ‘knowledge’ was therefore negotiated through ‘translation’ between the 
actants. While the accounting societies prescribed the syllabus content, universities ‘coached’ 
students to acquit themselves satisfactorily in the South African Accounting Societies’ General 
Examining Board examinations. The direction of action was from the societies to the 
universities and the state, as funder of universities, remained a silent actor on knowledge 
content as it did not prescribe syllabi. The societies acquired a determining position in terms 
of knowledge content as prerequisite to access into the profession. This constituted another 
‘claim’ that the accounting associations desired to bring to ‘enrolment’ by all actants. 
The accounting societies actively sought to retain control over accounting education and 
access to public practising rights. In 1924, a private bill was submitted to Parliament 
(TES2258/9/42; GEB Minutes, 24 October 1921, April 1922, 9 June 1922). This bill sought to 
restrict access to the right of public practice to individuals in public practice, not in the full-
time employment of another person or firm, and not in government employment as well as 
those accountants qualified according to the Societies’ by-laws (TES, 2256/9/42; Verhoef, 
2013). These exclusionary criteria also constituted the core of the contestation in Britain in the 
attempts by the profession to achieve statutory recognition and registration (Parker, 1989; 
Stacey, 1954; Walker and Shackleton, 1995, 1998). The 1924 private bill failed because of 
protests from accountants outside the actor network, or non-actants. In 1934, a further bill was 
submitted to parliament by the accounting societies comprising the actor network (Hansard, 26 
January 1934-4 June 1934; TES/536/1/F33/263/4 Memorandum Minister of Finance, 5 August 
1937). 
Both bills failed because accountants outside the organised societies voiced objections to 
the Minister of Finance on their exclusion. The opposing accountants were not part of the actor 
                                                            
6  Courses were conducted by Professor Findlay and Mr Francis Dix at the University College in 
Johannesburg, and Mr S R Barnes at the Transvaal University College, Pretoria (Transvaal Society of 
Accountants, Annual Report, Year Book, 1921, p. 15; GEB Minutes, 13 January 1922; 27 March 1922). 
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network of the societies, the universities and the state. Accountants were not acting together in 
a single actor network, but as Ezzamel (1994) explains were in opposing positions. The success 
of the accountants outside the actor network lay in mobilising members of Parliament to 
challenge the private initiatives of the accounting societies in the actor network. Since the 
private bills were not ruling party policy, the state/government did not intervene in the 
Parliamentary debates, but hoped to bring the accounting profession together through public 
hearings of Select Committees (Verhoef, 2013). The use of the parliamentary process assisted 
the accountants outside the actor network, to weaken the position of the societies in the actor 
network. It therefore became apparent that none of the two groups of accountants was 
autonomous (as Latour 1999 pointed out can happen). A process of ‘translation’ was required 
to transform the existing network in order to achieve agreement on knowledge and professional 
access to practising rights. 
Monopoly control over the content of accounting training was secured through 
strengthening the network between the societies and the universities, as is discussed in the 
following section below The wider actor network responded to historical contingent processes 
of challenges to the nature of the links between the societies and the state as well as the societies 
and the universities. The challenge to the position of the societies made these links ‘temporary 
and fragile’ (Justesen and Mouritsen, 2011) and resulted in the state taking on a more active 
participatory role in the actor network. 
In post-Union South Africa, the period 1910 to 1946, accounting education was a 
strategic tool used to secure the standing of the profession (described by Verhoef, 2013). 
Although this relationship evolved from its imperial roots, in South Africa the close 
relationship between the profession and universities from as early as 1919 meant that it 
developed a distinct local dimension. 
 
4.2 Accountants and discipline growth, 1946-1980 
After 1946, the actor network needed to expand its realm to address the contestation for 
jurisdiction in the South African accountancy market (Verhoef, 2013). In response to concerns 
about: the lack of suitably qualified accountants; issues of public practice; and qualification 
and practical training, the accounting profession and the state ‘translated’ their relationship in 
the actor network by renegotiating the composition of the actant of accountants (Verhoef, 
2013). This occurred with the introduction of the Public Accountants’ and Auditors’ Act, No 
51 of 1951 (TES 2260/9/42: Telegram Minister – JC, 24 November 1950; Hansard, 12/02/51: 
12 February 1951). With the introduction of the Public Accountants’ and Auditors’ Act, the 
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state engaged with the newly constructed network of the accounting profession through 
reinforcing the notion of professional quality. While the professional societies and their 
network partners, the universities, concerned themselves with the number of accountants, 
auditors and accounting qualifications, the introduction of the Public Accountants’ and 
Auditors’ Act, ensured that these were now regulated by the state. The actor network including 
former contesting accounting associations, societies, universities, and the state was once again 
irrevocably transformed (Verhoef, 2013).  
With the introduction of the Public Accountants’ and Auditors’ Act, the responsibility 
for the education of accountants was transferred from the South African Accounting Societies’ 
General Examining Board to the Public Accountants and Auditor’s Board. With 11 of 17 
representatives on the Public Accountants and Auditor’s Board, and full control of the 
Examinations Sub-committee, the position of members of the four provincial societies was 
firmly entrenched. 
The Public Accountants’ and Auditors’ Act also introduced the ‘university education 
scheme’, or ‘university training scheme’ (Weil and Molento, 1992). Under this scheme, 
universities would deliver courses covering the “subjects required by the General Examining 
Board and would maintain a minimum standard and syllabus content” (Noyce, 1954, p. 15; 
Verhoef, 2013). This scheme had two components. First, the Public Accountants and Auditor’s 
Board sanctioned (or accredited) universities, that is, they were granted permission to teach the 
Certificate in the Theory of Accounting.7 Second, subventions were to be paid to academic 
staff (TES 2260/9/42: Minutes Ministerial Conference, March 1950).8 A request by the 
universities to conduct the professional qualifying examination was however rejected. The 
profession argued that “control over the right to determine whether students had reached a 
sufficiently high standard of knowledge, both theoretical and practical, should remain vested 
in the profession itself” (Public Accountants and Auditor’s Board, Minutes, 18 February 1955).  
After 1951, the new network links between the accounting profession, the universities 
and the state included a non-human actor, the ‘accreditation’ of universities. The accounting 
profession perpetuated its alliances with universities by requiring them to teach the requisite 
                                                            
7  The Certificate in the Theory of Accounting was designed to produce a high degree of specialisation in 
accounting. The Certificate in the Theory of Accounting was awarded after the candidate obtained an 
additional postgraduate Honours degree or postgraduate diploma in Accounting provided all the courses 
were passed in one sitting. On being awarded the Certificate in the Theory of Accounting students were 
expected to have an in-depth knowledge of auditing, financial accounting, financial management and 
taxation specified by the Education Committee. Students were also expected to have a working knowledge 
of other subjects such as commercial law, statistics and economics (Weil and Molento, 1992). 
8  Initially only certain of the historically white universities were accredited to teach courses required for 
the final qualifying examination. 
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accounting content prescribed by the Public Accountants and Auditor’s Board Education Sub-
Committee (Public Accountants and Auditor’s Board Minutes, 10/8/1954; 12/8/1955). 
Employing professionally qualified accountants to teach at universities ensured an overlap 
between members of the accounting profession and university staff occurred. Universities 
served as distribution centres for applied technical information on accounting, auditing and 
taxation for the qualifying examinations set by the profession. 
The accounting profession subsequently utilised the actor network to cement the 
relationship of mutual dependence to establishing accounting as a graduate profession. In 1966 
the nature of the professional ‘actant’ was reorganised within the network. The National 
Council of Chartered Accountants (National Council)9 was formed to unify the four provincial 
societies. 
In July 1966, the National Council prepared a position paper supporting the accounting 
profession’s maintenance of entry into its ranks and its setting of the qualifying examination 
(National Council, Minutes, 26 July 1966). The National Council appointed its Graduate 
Profession Sub-committee to investigate the core underlying body of knowledge required by 
newly qualified Chartered Accountants. This committee, later referred to as the Common Body 
of Knowledge Committee, consulted widely.10 The final Common Body of Knowledge 
Committee Report entrenched the role of the profession in the qualification and training of 
future accountants. The report also proposed closer supervision of university programmes by 
the Public Accountants and Auditor’s Board (National Council of the Chartered Societies of 
South Africa, 1969). 
Close collaboration between the actors in this network (the National Council, the Public 
Accountants and Auditor’s Board, universities and accreditation) was achieved through the 
process of ‘interessement’ in the network. The leading actor, the accounting profession, 
mobilised wider support for its ‘claim’ to the necessity for a closer profession/university/state 
alignment. This symbiosis became ‘fact’. The accounting profession built broad consensus on 
the form education should take. Although introducing graduate requirements in the form of 
syllabus content, standards of assessment, and uniformity in preparing candidates for the 
                                                            
9  The Joint Council of the Chartered Societies, formed in 1942, changed its name in 1966 to the National 
Council of the Chartered Societies of Accountants (NC). 
10  Consultation included academics at all South African universities where Certificate in the Theory of 
Accounting programmes were offered. Additionally, academics from a number of universities in the United 
Kingdom as well as the Secretary of the Institute of Chartered Accountants of England and Wales were 
also consulted. Education material from a number of international professional accounting societies was 
also considered (see the National Council of the Chartered Societies of South Africa, 1969). 
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professional qualifying examinations was ‘appropriate and sensible’ (Annisette and Kirkham, 
2007, p. 7), it was not conducive to the development of accounting as an academic discipline.  
Between 1912 and 1946, the relationship between the accounting profession and the state 
in the actor network had been uneasy. The state had allowed successive private bills by the 
accounting profession to stall during Select Committee hearings. The state was a ‘reluctant 
ally’ of the profession (Verhoef, 2013). While agreement with state funded universities11 was 
supported, the state did not assist the chartered societies in monopolising practising rights. The 
profession wanted self-regulation rather than state intervention. In the ‘enrolment and 
mobilisation’ stages of building the actor network, the link between the actants changed 
irrevocably. In 1980 though, when the South African Institute of Chartered Accountants was 
formed by the unification of the four provincial societies,12 it was hoped that the suspicion with 
which the state had previously been viewed, would change. 
 
4.3 Securing the accountant while impoverishing the discipline 
Challenges to the profession 
The aim of introducing the ‘university education scheme’ was to ensure that aspiring 
accounting candidates were ‘adequately educated’ in courses and syllabus content prescribed 
by the professional societies. However, a handful of academics were prepared to challenge the 
dominant professional hegemony, thus illustrating the instability of the actor network 
(Latour,1999,p.179). 
Prior to the introduction of the university education scheme, members of the University 
of the Witwatersrand Senate made the first challenge to the accounting profession’s education 
requirements. When Professor Findlay who had been teaching accounting at the University of 
the Witwatersrand since the 1920s retired, the position was terminated and changed to a chair 
in Commerce. The rationale at the time was that Accounting was not considered to be a 
university discipline.  
However the increasing number of accounting students post World War II led the 
University of the Witwatersrand to reinstate the chair in Accounting to “reorganise and extend 
                                                            
11  No professional firm funded chairs in accounting exist in South Africa. 
12  SAICA was only formed in 1980 because the four provincial societies could not agree on the retention of 
authority at a local level. The smaller societies (especially the Natal Society of Accountants) expressed 
reservation about the extent of domination by the large societies (especially the Transvaal Society of 
Accountants), as well as minor differences in membership admission policies. A strong sense of loyalty 
and local tradition had developed which delayed unification since the first investigation into such 
consolidation took place in the late 1960s. The SAICA is a professional accounting body and served as the 
coordinating body of the then four regional societies. Its mission was to serve the interest of all chartered 
accountants in South Africa, not merely those in pubic practice (Weil and Molento, 1992). 
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teaching and research in Accounting” (Murray, 1989, p. 141). A chair was advertised and two 
candidates identified. Mr KF Byrd a lecturer at the Natal University College in Durban, and 
JBS Wimble, a chartered accountant employed by the Union Defence Force. The selection 
committee overlooked the academic credentials of the Natal academic. Although Wimble did 
not hold either an undergraduate degree or PhD, his wide and varied practical experience made 
him the candidate the selection committee favoured. In spite of being the selection committee’s 
favourite, the University of the Witwatersrand Senate refused to appoint Wimble as they 
deemed it inappropriate to make a “technical college appointment” (Murray, 1989, p. 142) to 
an academic chair.  
The University of the Witwatersrand Senate and the Council disagreed about the purpose 
of the university. The Senate insisted on the University of the Witwatersrand being an 
institution of higher education. However, leading members of the Council wanted the 
University of the Witwatersrand to be “a training school for professionals rather than a 
university with some academic aspirations” (Rand Daily Mail, 1945). After three months of 
disagreement and in spite of protest from the Lecturers’ Association and Convocation, Council 
overruled Senate and appointed Wimble (Murray, 1989). 
Wimble was an excellent teacher, “intellectualising what had previously been a purely 
mechanical exercise” and “insisted on conceptualisation” (Murray, 1989, p. 144). His legacy 
was that University of the Witwatersrand students “consistently outperformed those from other 
universities in the Board examinations” (Murray, 1989, p. 144). As a result, the University of 
the Witwatersrand attracted a substantial numbers of aspiring accountants. By 1959 more than 
625 students enrolled for both the part-time and full-time Certificate in the Theory of 
Accounting, and Bachelor of Commerce degree programmes. They oiled the wheels of the 
Faculty of Commerce (Murray, 1989). It is reasonable to assume that Wimble’s success 
ensured continued institutional support from the profession for the appointment of 
practitioners, rather than scholars with academic qualifications and research expertise.  
Two further challenges to the hegemony of the actor network of professional qualifying 
examinations occurred in the late 1960s and early 1970s, this time from academic staff. The 
first was Leon Kritzinger who qualified as a chartered accountant in 1951.13 Kritzinger was 
appointed as a senior lecturer at the University of Witwatersrand in 1954. In 1969, Kritzinger14 
was appointed to a chair the University of Cape Town. His experience at the University of 
                                                            
13  As with the case of Wimble, Kritzinger did not possess an undergraduate or postgraduate degree. 
14  Kritzinger has been described as being intolerant of bureaucracy, and someone prepared to act outside of 
the rules and establish his own procedures (Saunders, 2000).  
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Witwatersrand made Kritzinger determined to create an academic environment where students 
could excel intellectually. Kritzinger challenged the profession’s insistence solely on technical 
skills by widening the scope of the disciplinary context. He introduced a dedicated academic 
research component to complement the technical Certificate in the Theory of Accounting 
(Interviewee 1; Kritzinger, 2013). 
Kritzinger made two further notable academic contributions. In 1969, he introduced a 
Bachelor of Commerce Honours degree in taxation. Members of the Cape Society of 
Accountants and practitioners who were unconcerned with the theoretical framework of 
taxation opposed this initiative. In 1981, Kritzinger introduced a ‘Conversion Course’. 
Graduates from other disciplines could obtain a Graduate Diploma in Accounting and complete 
the Certificate in the Theory of Accounting in two years before writing the Public Accountants 
and Auditor’s Board qualifying exams (Interviewee 1; Accountancy SA, 1995). Kritzinger’s 
academic initiatives served to push the boundaries of accounting education beyond the 
profession’s technical requirements. 
In Natal the issue of academic autonomy surfaced in 1973. A small number of accounting 
academics objected to teaching what they considered out dated bookkeeping practices. The 
head of the Department of Accounting, Peter Sénèque a former partner in the accounting firm 
Strachan and Dowling15 was ‘an academic at heart’. He believed that as a social science, 
Accounting was an academic discipline. He was critical of the profession’s insistence on 
‘teaching to practice’ as well as a lack of ‘research’ in the Department of Accounting 
(Interviewee 3). This brought him into direct confrontation with the Secretary of the Natal 
Society of Accountants who regarded Sénèque’s position as heresy (Interviewee 3). 
Sénèque made fundamental changes to the content of the undergraduate accounting 
programme. He reduced the emphasis on technical bookkeeping and adopted a conceptual 
approach to accounting education. This focused on the types of information needed in business 
and how decision-impelling accounting information and data was generated. A textbook, A 
New Introduction to Accounting, by Tony Hope, which at the time was regarded as 
revolutionary, was introduced (Interviewee 3). The Sénèque team acknowledged that their 
tuition would not ‘teach to practice’ and supply the profession with accounting clerks who 
would be fully operational on the first day of work. Rather, the Sénèque team was more 
concerned about disciplinary grounding rather than technical ability. 
                                                            
15  In 1979 a number of firms including Strachan and Dowling combined to form Ernst & Whinney. 
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The Sénèque team saw the intellectual development of accountants through the vehicle 
of a university education as their primary function. The Natal Society of Accountants did not 
support this position and protested to the University of Natal-Durban. The Vice-Chancellor 
sided with the profession as the success of the university’s accounting programme relied on 
accreditation (Interviewee 2). In spite of opposition and professional antagonism Sénèque and 
his teaching staff initially stood their ground. The threat to the actor network had become too 
intense. To secure the return to a process of translation leading to agreement on ‘support 
claims’, which was hoped to restore consensus on ‘facts’, pressure on Sénèque mounted. 
However the pressure eventually led to Sénèque’s resignation. The new head of the Department 
immediately scrapped the use of the Hope textbook and the revised syllabi (Interviewee 3).16  
Although an academic boycott existed during the 1970s and 1980s, local academics were 
never isolated intellectually. University libraries continued to subscribe to academic journals 
and textbooks published by international publishers were available and were prescribed by a 
number of the more progressive universities. Attendance at international scholarly conferences 
was however more problematic. However, by subscribing to academic journals, advances in 
knowledge found its way through to the local academic community. The actor network 
remained relatively stable despite the few dissident voices mentioned above. The actants (state, 
chartered profession, regulation, universities) pooled efforts to promote the delivery of 
professionally qualified accountants, for which the rapd=idly growing economy offered an 
almost insatiable market. University employment for accountants remained attractive due to 
the subsidised guaranteed higher remuneration levels. Subventions were paid by the profession 
to university appointed staff as well as the de facto appointment in the position of senior 
lecturer at universities on the grounds of the CA qualification (PAAB Minutes, 1970-1980; 
SAICA Annual Report, 1980-2013). Research in  the discipline was not a prerequisite for 
appointment, but success in the qualifying examinations was a signal of academic excellence. 
17  
. 
 
                                                            
16  Sénèque’s legacy lived on. Professor Fairburn, teaching Accounting in the Department of Accountancy 
in Durban, hosted a meeting with part-time students studying towards the CTA in the early 1980s when 
he was told, to his utter dismay, by an automobile mechanic in the audience that it was not important to 
learn to do a trial balance at university (Interviewee 3).  
17  Until recently only at the University of Stellenbosch (and the former University of Durban-Westville) were 
chartered accountants not automatically appointed to senior lecturer positions. Where appointments are 
made on the basis of research output, at some universities the completion of a PhD or equivalent and one 
publication in a local journal is sufficient for appointment to an associate professor or professor position. 
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Political change and reconfiguring the accounting profession 
At the beginning of the 1990s, two factors impacted the actor network. First, was the contextual 
changes in the South African socio-political environment, and second, a number of local and 
international corporate scandals. A democratically elected government took office and 
introduced empowerment policies that impacted on the relationship between the actants, 
particularly the state and the accounting profession. Although the state was still an actor in the 
network, it clearly displayed the changes or ‘ontological relativist’ feature acknowledged by 
Callon (1986) and Pipan & Czarniawska (2010). The new statehad a radically different agenda. 
The socio-political changes also fundamentally altered the nature of the profession as an actor.  
In 1997, the SAICA secured control over the first part of the qualifying examination, 
while the Public Accountants and Auditor’s Board controlled part two18 (SAICA Exco minutes, 
5 November 1996; Public Accountants’ and Auditors’ Board, 1998). In 2003, the SAICA 
restated the goal of its accounting education and training programme to one that should 
“produce competent professional accountants who make a positive contribution to the 
profession and society in which they work during their lifetimes” (SAICA, 2003, Sec. 1.1). 
The purpose of accredited accounting programmes was to enable graduates to enter “Part 1 of 
the Qualifying Examination (QE1)” (SAICA, 2003, Sec. 2.7). This means that accredited 
universities are required to deliver programmes of the level and quality that “meets SAICA’s 
requirements in terms of the standards of learning and teaching” (SAICA, 2015). The SAICA 
accreditation applied only to the degree programmes towards the professional qualification, 
that is the CTA and the QE examinations. In such degrees students could choose some first 
year papers and one second year paper outside the SAICA prescribed scope of teaching. In 
non-Chartered Accountant commerce degrees preparing students for bookkeeping, or 
accounting diplomas preparing students as accounting technicians, off course, the SAICA had 
no interest in being involved either in appointments  or curriculum content.  
A number of international and local corporate scandals led the new democratic 
government to introduce legislation aimed at reconfiguring the accounting profession.19 This 
resulted in the promulgation of the Auditing Profession Act, No 26 of 2005. The purpose of this 
                                                            
Part One of the Qualifying Examination followed shortly after the completion of the Certificate in the 
Theory of Acccounting (CTA) and included theoretical papers in Accounting, Financial Accounting, 
Taxation and Auditing. The Part Two  leg of the Qualifying Examination dealt primarily with applied 
Auditing and Accounting, as the candidate had encountered in the practical context under articles of 
clerkship. 
19  The Commission of Enquiry into company collapses revealed serious deficiencies in the South African 
supervisory system and in legislation designed to protect investors. It also revealed dishonesty, 
inefficiency, lack of professional integrity and lack of independence on the part of some of the auditors 
involved with collapsed companies (Nel, 2001). 
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Act was twofold. First, move from a model of self-regulation to direct government regulation 
of the audit function. Second, establish the Independent Regulatory Board of Auditors as a 
successor to the Public Accountants’ and Auditors’ Board (Public Accountants’ and Auditors’ 
Board, 2004). The Independent Regulatory Board of Auditors has a statutory duty to control 
public accounting in South Africa (Independent Regulatory Board of Auditors, 2013). This is 
achieved through accrediting the SAICA qualifying examinations, the training, registration and 
professional development of auditors, accrediting and conduct of professional bodies, and 
maintaining internationally comparable ethical and auditing standards (Puttick and Van Esch, 
2007). Through the promulgation of the Auditing Profession Act, No 26 of 2005, the state 
emerged as a principal actor, but fundamentally different actor in the network, sanctioning 
regulation, which emerged as a further actant in the network. The actor network entered a new 
phase of interessement, enrolment and mobilisation. 
Although the Independent Regulatory Board of Auditors was set up after a number of 
international and local corporate scandals involving the accounting profession, the South 
African Institute of Chartered Accountants were nevertheless able to capture 10 of the 15 
members of the first Board.20  In spite of the Independent Regulatory Board of Auditor’s 
position as an independent regulator, the SAICA retained control over the education, training 
and qualification of chartered accountants by virtue of it being the only professional body 
granted accreditation in terms of the Auditing Provisions Act 26 of 2005. The Independent 
Regulatory Board of Auditors emerged as a new actant. The statutory sanctioned position of 
this body meant that the ‘flat’ land was compromised by introducing hierarchy to the actor 
network 
The priority of accounting education after the 1994 democratic election remained the 
delivery of an ever-increasing number of professionally qualified accountants. The SAICA 
strategic plan for 1997-2007 stated as its first objective “to be recognised as South Africa’s 
pre-eminent accountancy Institute and a leading player in the regional and international 
accountancy arena”, and to secure recognition with Government and the business community 
for its excellence in professional knowledge (SAICA Board minutes, January 1997). The 
professional body thereby confirmed its commitment to producing growing numbers of 
accountants and preserving a brand image. The pressure on university departments of 
                                                            
20   As explained by Verhoef (2013), the chartered accounting bodies negotiated this entrenchment of 
professional representation on the Public Accountants and Auditors’ Board before the actual promulgation of 
the Public Accountants and Auditors’ Act, No 51 of 1951. The numerical majority was secured through pro rata 
representatives of the four chartered accounting societies and the university academics (all Chartered 
Accountants) on the Board. 
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accounting by the SAICA during this period to focus on teaching principles, concepts, 
conventions and technical accounting standards to ensure candidates succeeded in the 
professional exam, ensured that they continued to operate in a manner different to that which 
characterises universities of standing internationally. 
 
Transformation of the accounting profession 
In order for the SAICA to retain its position as a professional body representing the professional 
accounting community in the new democratic South Africa, its actor position in the network 
was again unstable. The most pressing issue was the transformation of the demographic 
composition of the profession to reflect a strong African membership and the SAICA itself had 
to be seen to display the same profile. This became a non-negotiable priority after the socio-
political changes of the early 1990s. ‘Equity’ goals placed renewed emphasis on a close 
management of university training content and standards of assessment.21 University entry 
requirements remained unchanged, but the level of competence of new entrants was 
compromised by  political pressures on  school leaving pass rates Dennis & Murray,2012). The 
SAICA and universities introduced capital intensive support programmes for black students to 
fund their university training and secure success in examination. The Eden Trust started with 
bursaries to black candidates in 1986 and since 2009 thos efforts were consolidated into the 
Thuthuka bursary scheme. This multi-million Rand scheme provides for intensive tutoring, 
fully funded stipends and subsistence allowances to black aspiring accountants. These support 
programmes are only available to black students. The SAICA actively facilitated the entry of 
black students into university accounting programmes for the chartered professional 
qualification[VG4]. 
In 2011, the Broad Based Black Economic Empowerment code, The Chartered Accountancy 
Prof27 see comment gv 3ession Sector Code, was signed. It mapped out an agreement between 
all the stakeholders in the profession (the state, represented by the Department of Trade and 
Industry; the office of the Auditor-General of South Africa; the professional bodies 
representing the Chartered Accountants; and the accredited institutions responsible for the 
delivery on the charter) on targets for racial transformation of the profession by 2016 
(Government Gazette, 2011). The accounting profession actor network now had to address 
apart from more chartered accountants, also professionals of a particular demographic profile. 
                                                            
21  In 1998 only 3.35% of South African chartered accountants were Asians, 0.7% Africans and 0.6% 
Coloured. The target was 3000 Africans by 2007. By 2011 6795 (20%) Africans had qualified as chartered 
accountants (SAICA, 2013, p.49). 
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The balance of power in the actor network shifted noticeably to the state. This had serious 
implications for independent scholarly academic enterprise.  
Transformation is also closely linked to brand power as the driver of the SAICA’s public 
image (SAICA Strategic Plan, 1997-2007). The transformation rhetoric such as mission 
statements, objectives, performance indicators, markets and customer/consumer focus, used by 
the SAICA when referring to the quality of its higher education programmes, resembles that 
used by private sector organisations. The SAICA strategic emphasis on ‘brand performance’ 
underlines the opposing contexts of the SAICA and universities. 
The preoccupation with the transformation agenda and the stability in the actor network, is 
illustrated by a limited appetite for advanced degrees in Accounting and publication in 
international scholarly peer reviewed journals. Empirical evidence supports the systematic 
disengagement of university teaching from scientific academic endeavour by accounting 
academics teaching in South African universities. For example, in 2013, only 10 academics 
(2.9%) in Departments or Schools of Accountancy in South Africa with a total staff 
complement of around 340 members had a doctoral qualification (6 Doctor of Commerce and 
4 Doctor of Philosophy degrees). This can be compared to Departments of Accountancy in 
Australia where 10 per cent of the staff are full professors with PhDs (Irvine, Moerman & 
Rudkin, 2010). 
 
A lack of appetite for international contribution by South African accounting academics is 
further illustrated[VG5] by Chan et al. (2007). In their study they found that South African 
university lecturers ranked 33rd in the world according to the weighted total number of articles 
over the period 1991-2005 published in 24 leading international accounting journals. South 
African articles comprised 2.67 articles weighted for the entire period. No South African 
university was under the top 100 institutions contributing to publications in international 
accounting journals between 1991 and 2005 (Chan et al., 2007). This stands in stark contrast 
to the USA, where since 1969, a doctoral qualification has been the terminal qualification for 
US academics (Lee, 1999; Langenderfer, 1987). Chen et al. (2007) also confirmed the close 
correlation between scholarly publication activity and PhD qualifications, while it is widely 
accepted that “academic accounting research acts as a conscience and critic of society with 
respect to its areas of competence” (Tuttle & Dillard, 2007, p. 388). Unlike Australia where 
senior faculty appointments are reserved for PhD qualified academics (Irvine et al., 2010), this 
is not the case in South Africa.  
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Should South African accounting academics argue that they have a technical rather than 
theoretical focus, it is reasonable to expect that they would actively participate in responding 
to the IASB’s requests for comments on proposed international accounting standards. However 
although academic response to IASB and IFRIC requests for comment on various issues is 
traditionally low, Larson and Herz (2011) found that South African accounting ‘academics’ 
contributed only one response written by two persons, that is 1% of the responses to 55 IASB 
and 24 IFRIC issues. This can be compared to 9% by Australian, 19% by New Zealand, and 
4% by Canadian academics.  
 
 
5 Discussion and Conclusion 
This paper used an Actor Network Theory lens to explain the academic disengagement of 
accounting academics from the international scholarly community. The relative stability of the 
major players in the actor network from the late 19th century can be used to explain the lack of 
contribution of South African accounting academics to research in the discipline.  
Since the early professionalisation initiatives in South Africa, accounting knowledge has 
been managed by a network of human and non-human actors comprising: the accounting 
profession; the state; universities; accreditation; regulation; and transformation. The ‘truth’ the 
actors in this network sought to establish was control of the accounting profession through 
education and training to the satisfaction of the newly constituted state and the SAICA. To 
arrive at that ‘truth’, “debate, dialogue and struggle” (Mouritsen et al., 2001, p. 736) was 
inevitable. The actors in the network acted to highlight problems, attract interest and mobilised 
support to arrive at the truth (Joannidés and Berland, 2013).  
Between 1946 and the post 1980 period, the desired outcome of the actor’s collaboration, 
was success in the technically focused professional examinations with sanctioning of a 
demographically transformed profile[GS6]. This was achieved through a process of initially 
accrediting the historically white universities as well as the employment of professional 
chartered accountants as academics. Additionally, during this period, these accredited 
universities were only permitted limited discretion in developing the accounting curricula 
(Public Accountants’ and Auditors’ Board, 1974; 1975). A minority of individual actors from 
two historically white universities voiced their dissent to the status quo and sought to broaden 
education through the introduction of a research component and a conceptualisation of 
accounting. These attempts were on the whole unsuccessful. They failed to transform what 
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constituted ‘accounting’ at South African universities. The actor network between universities, 
the profession, and the state was not open to ‘interessement’ into a wider disciplinary approach. 
The actor network of the profession and the universities displayed virtually no appetite 
for the development of a discipline based on academic enquiry and engagement with 
international scholars. An outdated perspective of teaching accounting as a technology was, 
and continued to be perpetuated by academics. The university as actor in the network was also 
complicit in two important respects. First, the accredited universities accepted financial support 
from the SAICA to make additional payments to selected academic staff holding the 
professional accounting qualification, Chartered Accountant (South Africa).22 Second, senior 
university management appear to have wittingly or unwittingly facilitated a two tier criteria for 
academic advancement which privileged accounting academics at the expense of the remainder 
of the university academic community. Furthermore in the advancement criteria, senior 
university management appear oblivious to international developments in the discipline.  
In 1994, the relationship between the actants in the actor network changed 
fundamentally. The changes in the socio-political environment added new actors to the 
network. These included the Independent Regulatory Board of Auditors, regulation and 
transformation. The actor ‘accounting profession’ was politically transformed to reflect the 
demographics of South African society. The adapted actor network nevertheless remained 
focussed on success in the professional qualifying examination. The accreditation of university 
curricula by the Public Accountants and Auditor’s Board,23 together university management’s 
reliance on the revenue stream generated by the large numbers of accounting students, 
dovetailed with the drive for additional qualified accountants. The state as an actor in the 
network regulated audit practice and delegated accreditation of accounting programmes at 
universities to the SAICA. The universities taught the SAICA prescribed syllabi, while the 
professional body nurtured its relationship with Government and the business community by 
focusing on delivery of the transformation targets.  
Although accounting research output has burgeoned since the 1990s, the contribution of 
South African accounting academics to the discipline is minuscule. In justifying their lack of 
engagement with academic research, senior accounting academics at a number of South 
                                                            
22  How the subvention payments are allocated to staff is not transparent. The Head of Department or Dean in 
the faculty makes the decision on the payment to a particular staff member and the amount. This means 
that not all academic staff in a department receives a share, particularly if they do not hold the ‘correct’ 
professional accounting qualification. Additionally, an individual holding the necessary professional 
qualification may not receive a share if they teach on a course the Head of Department or Dean deems does 
not warrant a share of the subvention payment. 
23  The payment of subventions was later transferred to the SAICA, who currently distributes the funding. 
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African universities have adopted the SAICA view of scholarship. This is unsurprising for a 
number of reasons. First, the majority of accounting staff teaching on the accredited 
programmes are professionally, rather than academically qualified. They hold the pre-eminent 
professional qualification Chartered Accountant (South Africa), rather than academic 
qualifications. Second, the SAICA has facilitated the advancement of these academics to senior 
positions on criteria other than other than academic qualifications or research output. Third, 
the SAICA subvents on an annual basis, the salaries of senior academic staff teaching on the 
professional programme based on the performance of graduates in the SAICA-administered 
qualifying professional exam. This subvention is split between the most senior members of 
staff. That is, those with the decision making power. The South African Institute of Chartered 
Accountants (2015, p. 11) identifies which individuals to be subvented as follows: 
Key members of staff to be subvented should be identified and will normally be 
the Head of Department, Section heads (or their equivalents) as well as deputy 
Section Heads in larger departments for the four core subject areas. Key being 
defined as cardinal, crucial, fundamental, pivotal to the teaching of accountancy. 
 
Additionally, the amounts paid to these key member of staff “must be meaningful in 
relation to the individual’s annual salary and insignificant awards are to be avoided” (South 
African Institute of Chartered Accountants, 2015, p. 11). Given that a portion of the subvention 
is lined to the number of black accountants that pass Part I of the qualifying exam, these senior 
staff have no incentive to exhibit academic leadership through supporting or encouraging their 
more junior colleagues to undertake research. Indeed, there is no incentive for these senior 
academics to undertake any research. Fourth, unlike the situation in Australia, New Zealand, 
the United Kingdom and the United States, where a doctoral qualification is a prerequisite for 
a senior academic appointment (Lee, 1999, Venter and de Villiers 2013; Samkin and Schneider, 
2014), this is not the case in South Africa. There is no incentive for South African accounting 
academics to pursue higher degrees as the SAICA has been able to facilitate advancement 
(Loubser, 1980; Venter and de Villiers, 2013). 
It is therefore not surprising that these individuals argue that the raison d’être of 
academics working in an accredited department of accounting at a South African university is 
to teach on an academic programme that results in a professional accounting qualification. As 
Bourdieu (1988) explains, entrenchment strategies of academic elite can be used to map out 
how the next generation is bred. In South Africa, the shared interests of the state, universities, 
and the profession function as a controlling élite “exercising power in the general area of 
knowledge production” (Lee, 1999, p. 250) to secure their position. This has resulted in any 
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academic contribution to develop a wider body of knowledge for the discipline being 
systematically discouraged by the SAICA and the accounting academic elite (Venter and De 
Villiers, 2013). The academic elite rationalise their position by arguing that their behaviour 
assists in transforming the South African accounting profession and thereby contributing to its 
growth. This is consistent with the SAICA position which has redefined scholarship as adding 
value to the accounting profession, including the development of accounting and auditing 
standards and legislation. Any research undertaken should be primarily for the purpose of 
maintaining and improving accounting education, while ‘knowledge’ remains narrowly 
defined as the subject content essential to succeed in professional qualifying examinations.  
This lack of engagement by accounting academics also extends to professional issues. 
Given the technical focus of South African accounting academics, it would be reasonable to 
expect that they actively participate through commenting on proposed accounting standards 
issued by the International Accounting Standards Board. Although academic responses to 
International Accounting Standards Board discussion papers and exposure drafts are 
traditionally low, in spite of the SAICA redefinition of scholarship, South Academics have also 
failed to actively engage in this space (Larson and Herz, 2011). 
As indicated earlier, South Africa currently experiences economic, social and political 
problems, including corruption at all levels of the public and government sector, major 
environmental and biodiversity concerns, the legacy of apartheid including transformation 
issues. All these are worthy of sustained research by South African accounting academics. 
Since the majority of South African accounting academics appear to not appreciate the social 
nature of the discipline, little if any, attention is given to the social and political context in 
which accounting operates, or the impact accounting decisions have on society either in South 
Africa or internationally. It is within this space that South African accounting academics should 
engage. However the narrow definition of scholarship adopted by the SAICA means that 
university accounting academics are unable to, or fail to engage critically with the role of 
accounting in broader society (Tuttle and Dillard, 2007) or contribute to international 
developments the field (Larson and Herz, 2011). It is not singularly the profession, or the state 
or universities who are responsible for this development, but the collective action of the actor 
network of mutually embedded interests. 
One of the ways in which the assumptions that ground a discipline can be challenged is 
through a critical research agenda. This can result in problems associated with the discipline 
being redefined and innovative solutions offered. With few exceptions, South African 
accounting academics have failed to grasp this development. The solution to this 
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disengagement lies in ensuring a research culture is developed in Departments of Accounting 
at South African universities. Given that as a developing country South African has major 
political, social and economic problem, accounting academics are in a prime position to act as 
a conscience and critic of society. 
The history of disengagement of South African university teaching of accounting and the 
international accounting community has deep roots. If there is any desire to reverse this, a 
fundamental delinking in the actor network is required. A number of practical steps can be 
taken to achieve this. The most sensible would be for the accounting profession to take 
responsibility for professional education such as occurs in the United Kingdom (Annisette and 
Kirkham, 2007) and Australia and New Zealand. Additionally, universities could reconfirm 
their independence from the professional body (see Birkett and Evans, 2005; Evans, 2008). 
University senior managers need to resist the SAICA attempts to ensure academic staff are 
promoted to senior positions on grounds other than academic qualifications and research 
output. Additionally senior university management should demand those academic staff 
members employed in Departments of Accounting engage in research as required by their 
conditions of employment as is required in the individual departments in the faculties of 
Education, Engineering, Humanities, Law and Commerce. As the current subventions paid to 
certain academic staff in departments of Accounting are divisive and result in a two-tier 
remuneration system, these should be used to reward those actively engaged in research rather 
than reward academics merely for undertaking their employment. 
While World Economic Forum ranking and brand image supported by local surveys on 
the perceptions of the public on the designation Chartered Accountant (South Africa) have 
commercial benefits, they are  not necessarily consistent with the functioning of a research led 
university. However, if the professional body continues to exercise the same level of control 
over Departments of Accounting at South African universities, then the current disengagement 
from scholarly activity will continue to be perpetuated. 
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